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Abstract

This research literature review explores the role of peer buddy systems as a key part of the Transition Education
Program (TEP) for students with disabilities. TEPs are designed to help these learners move from school to adult life
by teaching them how to be independent, find jobs, and participate in their community. According to recent studies,
a successful transition program depends on five elements: specialized curriculum, effective teaching strategies,
support services, teacher skills, and partnerships with the community. The paperidentifies how these relationships
reduce social barriers and students’ bond over shared interests. By looking at current studies, this paper aims to
show how peer support helps students with disabilities become more self-reliant and productive members of
society. Through a review of six studies, three key themes were identified: reciprocal benefits of peer buddy
systems, social and emotional benefits, and the importance of structured planning. The results indicate that peer
buddy systems highly contribute to the success of a transition education program by providing social, emotional,
and academic benefits to learners with disabilities (LWDs), while helping peer buddies grow in empathy, skills, and
confidence. Adequate planning, training, and support are important for teachers, the school, and the families
involved to ensure the effectiveness of the TEP. Thus, this study recommends that school leaders should provide
time, budget, and clear roles for teachers to run these programs and work with families to explain the goals and
address the problem. Future research should conduct long-term studies to see if the benefits last beyond the
program.
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Introduction

Transition education programs (TEPs) are services that are meant to teach learners to become self-reliant,
purposeful, and productive members of their families, communities, and society (Department of Education, 2020).
Thus, the goal is to educate learners with disabilities to become as independent as learners without disabilities.

Traditionally, TEPs are for high school students transitioning into college or their place of employment. Watson
(2000) demonstrates this in the study of transitioning students to a community college. On the other hand, a study
by Anal et al. (2025) explores challenges in facilitating a transition-to-career process and demonstrates the
transition to employment.

However, TEPs can also be done for other types of transitions. One such example is toddlers entering preschool for
the first time (Individuals with Disabilities Education Improvement Act, 2004). However, another instance in which
TEPs can be used is for students who transition from primary to secondary education (Norwich & Salazar Rivera,
2025).

The research by Bonifacio et al. (2025) evaluated five core components, namely, curriculum design, teaching
strategies, support services, teacher competence, and school-community partnerships. These components
complement each other to ensure that a transition education program achieves its objectives, aligns with state
standards, and caters to the learner’s needs.
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Curriculum design involves frameworks that cater to individual student needs. According to Farochi (2022), an
effective transition program considers the individualized needs, strengths, and preferences of the learner. It
prepares learners for future challenges, including practical life skills and academic and vocational integration.
Curriculum design is implemented through teaching strategies that enhance the engagement of students and their
skill acquisition in transition-focused educational settings. Teaching strategies include “differentiated instruction
methods, adaptive teaching techniques, individualized learning pathways, and evidence-based practices.” The
differentiated and adaptive teaching strategies improve student engagement and learning outcomes for students
with special needs (Pacheco, 2023). To further support such strategies, recommended support services include
counseling, therapeutic interventions, assistive technologies, and coordinated support networks to encourage
student independence and post-school success. In implementing a TEP, the availability, accessibility, and
effectiveness of support services are necessary to ensure inclusivity and student well-being. The study of
Khasawneh (2024) suggests that access to counseling, training, and assistive supports are strong factors in
employment predictability, continued education, and independent living outcomes. In addition, collaboration and
involvement between support personnel and families contributed to learners’ independence (Bonifacio et al.,
2025).

Teacher competence is an important component of a TEP, as educators’ expertise directly influences the quality of
transition education. In order to achieve educational objectives and student preparation goals, teacher
competence encompasses professional qualifications, specialized training backgrounds, ongoing professional
development participation, and demonstrated competencies. This is further supported by the study of De Arao and
Fontanilla (2024), which found that teacher competence in vocational and transition-related skills significantly
influences the effectiveness of transition planning and learner outcomes. Lastly, school-community partnerships
involve the collaborative relationships between the school and the community stakeholders that further strengthen
the effectiveness of TEPs. School-community partnerships allow learners to experience real-world opportunities
for students with special needs through partnership structures and sharing of resources. According to Khasawneh
(2024), community-based experiences and partnerships provide more opportunities for employment and the
practice of independent living skills.

The peer buddy system, also known as the buddy system or peer-to-peer program, pairs general education students
who model appropriate behavior and social skills with peers who have learning disabilities, encouraging them to
participate more actively in class discussions. These mentors motivate their buddies to initiate conversations
naturally across various settings (Foster, 2011). According to Mohd Zahid et al. (2021), the buddy system is a peer-
to-peer system in which students initially work in pairs to reach the desired outcome. This concept is based on the
principle that friends would be able to help each other rather than compete. Designed for school- or district-wide
implementation, this peer-to-peer approach matches students with disabilities to general education peers,
promoting awareness of their disabilities alongside active social and academic support throughout the school day
(Ziegler et al., 2020). Foster’s (2011) study found that the peer buddy system helped regular students better
understand those with language learning disabilities while also fostering self-reflection. For instance, students
connected over shared interests like favorite TV shows or singer-songwriters, realizing that despite being in self-
contained classes, their respondents, the fifth graders, enjoyed similar activities that led to unexpected bonds that
had not formed previously between the groups.

Peer buddy systems play a key role in enhancing social inclusion and academic outcomes within transition
education programs for students with disabilities (Algahtani, 2013). Peer mentoring further benefits these students
by fostering self-expression, communication, and independence (Williams et al., 2024). Findings from studies by
Karr (2022), Wilt and Morningstar (2020), and Van der Meulen et al. (2021) show that emotional peer support
interventions generally produced positive outcomes for both students with special education needs and disabilities
(SEND) and their peer buddies. Patterns showed improved social skills— such as initiating conversations,
appropriate behavior, and self-advocacy—as well as academic gains, including greater independence without
paraeducators, increased engagement, and effective use of adapted materials. Peer buddies also benefited,
developing interpersonal skills, better class participation, gaining new understandings of intellectual disability and
inclusion, forming positive relationships, and experiencing personal growth that prepares students for future
careers.

Peer buddy systems play an important role in implementing TEPs, helping ensure the program’s effectiveness by
improving social skills and academic performance. However, studies about the relationship between peer buddy
systems and transition education programs are limited. Current studies on peer buddy systems focus more on their
implementation in special education settings, while existing research on TEPs caters more toward post-school
outcomes. As a result, the study is guided by the following research question: What do purposefully selected
research studies say about peer buddy systems as an element of transition education?
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The research review establishes the peer buddy system as the foundational bridge that helps students with
disabilities transition from school to their future independent life. The review shows that peer mentoring helps
students develop essential social-emotional skills, self-expression capabilities, and career readiness skills, which
traditional academic programs do not teach. The studies by Karr (2022), Van der Meulen et al. (2021), and Williams
et al. (2024) provide evidence that these interventions facilitate social acceptance, self-advocacy, and increased
independence, thereby reducing reliance on adult supervision, as evidenced by the studies of Wilt and Morningstar
(2020). The review elucidates the operational dynamics of the system implementation, highlighting funding
constraints and teacher time limitations, as documented by Jamil et al. (2025) and Ptatos et al. (2025), while also
offering schools pragmatic strategies for establishing structured community-based support programs that extend
beyond rudimentary buddy systems. This research is significant because it illustrates how shared experiences,
characterized by mutual development, empower students with disabilities to convert real-world anxieties into
educational prospects.

Methodology

Research Design

The study utilized a theoretical literature review design to examine current research on peer buddy systems as an
element of transition education. The study aimed to identify established theories, analyze their relationships, and
assess the extent to which these theories had been investigated. It also aimed to determine the gaps in current
knowledge and develop new hypotheses to be tested. The literature review served as the foundation of the study by
providing a comprehensive overview of current knowledge, relevant frameworks, and research trends.

Instruments and Data Collection

The researchers used a literature review matrix as the primary instrument for organizing and analyzing collected
data. Data collection utilized a systematic search of keywords related to peer buddies and TEPs to identify relevant
literature. The data collection process followed a systematic procedure. First, the researchers searched for relevant
literature from academic journals with keywords related to peer buddies and transition education programs.
Second, the gathered data were evaluated based on factors including credibility, relevance, and publication date
(not exceeding five years). Third, the selected literature was analyzed to identify recurring themes and gaps in
existing literature. Fourth, the study outlined the structure of the literature review by organizing related studies and
concepts into a coherent framework. Finally, the researchers synthesized their findings to provide comprehensive
insights into the topic.

Results

The literature review synthesizes findings from six selected research articles that determine the role of peer buddy
systems in transition education programs for students with disabilities. The common patterns and key ideas were
identified and organized into major themes. These themes reflect the shared insights of the studies regarding the
outcomes, benefits, and implementation of peer support systems in educational settings. Specifically, three main
themes emerged: reciprocal benefits of peer buddy systems, social and emotional benefits, and the importance of
structured planning. These themes provide a framework for understanding how peer buddy systems contribute to
the effectiveness of transition education programs.

Themes

Theme 1: Reciprocal Benefits of Peer Buddy Systems

The studies highlighted the benefits of peer mentoring and buddy systems for both the students with disabilities
and the peer buddies. In the study by Williams et al. (2024), it was discussed that peer mentoring helped students
with disabilities to improve their self-expression, communication, and independence, especially when mentors had
similar experiences. Similarly, Wilt and Morningstar (2020) emphasized that while peer mentoring helped students
with learning disabilities build personal connections and social engagement, it also benefited peer support by
fostering new insights into inclusion, developing positive relationships, and preparing for future careers.

Theme 2: Social and Emotional Benefits

Most of the studies reported social and emotional benefits to the students with disabilities through peer mentoring.
Several studies reported on the improvements in terms of social interaction, confidence, and relationships.
According to Van der Meulen et al. (2021), peer support interventions increased social acceptance, self-esteem,
and empathy among students. In addition, according to Karr (2022), peer-to-peer programs helped students with
developmental disabilities to improve their social behaviors such as initiating conversations and practicing
appropriate social interactions.
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Research 1 Research 2 Research 3 Research 4 Research 5 Research 6

Title Peer Mentoring for Students with | Student Perspectives on Peer | Emotional Peer Support | Exploring the Effectiveness | Promoting Autistic Students’ | Effects of Buddy System on
Learning Disabilities: The | Supports in an Inclusive | Interventions for Students | of a Peer-to-Peer Programon | Transition from First to | Year 9 Students’
Importance of Shared Experience | Postsecondary Education | with SEND: A Systematic | Special Education and | Second Level of Elementary | Mathematical
on Students’ Social and | Context Review General Education High | Education: Pilot Evaluation | Discernments and
Emotional Development School Students of the School Buddy Program | Performance

Author/s Charles J. Williams, Jacqueline M. | Courtney Lane Wilt and Mary | Kevin van der Meulen, Laura | Lydia Karr Mateusz Ptatos, Anna Dros, | Siti Nur Amalina Jamil,

Chen, Allison Quirion, and Fumiko
Hoeft

E. Morningstar

Granizo, and Cristina del

Barrio

and Kinga Wojaczek

Masitah Shabhrill and

Yurizka Melia Sari

Goal of the study

The goal of the study was to
explore how peer mentoring
programs support learners with
learning disabilities (LD) in
academic and social-emotional
development.

The goal of the study was to
better understand the impact
of peer support (peer buddies)
from the lived experiences of
students with intellectual
disabilities attending inclusive
postsecondary education
programs (IPSE), as well as
their peer supports.

The goal of the study was to
conduct a systematic review
that focuses on emotional
peer support intervention
implemented in  school
settings (kindergarten,
primary, and secondary
levels) for students with
SEND (Special Educational
Needs and Disabilities) with
the intention of expanding
understanding of this
evidence-based practice.

The primary goal of this
study was to effectively
examine the social and
academic effects of peer-
mediated interactions in
high school settings.

The primary goal of this pilot
study was to evaluate the
feasibility, compatibility, and
acceptability of a new peer-
mediated intervention called
Peer Buddies — A Friend Start

The goal of this study was
to evaluate the feasibility
and potential benefits of
implementing a buddy
system in mathematics
learning within the
Southeast Asian context.

Objective/s of the
study

a) Review key literature on the
benefits of peer mentoring for

students with learning
disabilities;

b) Identify how shared
experiences between peer

mentors and mentees influence
the social and emotional
outcomes of students with LDs.

a) In what ways do students
with intellectual disabilities
perceive and  experience
support provided by peers in
an IPSE context?

b) How do peer supports view
the impact of their roles on
themselves and their peers
with intellectual disability?

a) ldentify the types of peer
support programs used in
schools for students with

SEND and assess their
effectiveness.
b) Examine how peer

supporters are selected and
trained.

c) Explore how schools,
families, and adults support
the implementation of these
programs.

a) Test if pairing students

with developmental
disorders and general
education students

facilitates higher academic
and social performance for
both.

b) Analyze progress toward
individual IEP goals for social
skills and academics.

a) Assess the preliminary
effects of the program on
students’ social and
emotional well-being.

b) Gather perceptions of its
acceptability among
stakeholders.

c) Identify barriers and
facilitators to its successful
implementation.

a) Evaluate the feasibility of
implementing a buddy
system in mathematics
learning by examining both
students’ performance and
perceptions conducted
within the Southeast Asian
context.

b) Evaluate the benefits of
implementing a buddy
system in mathematics
learning by examining both
students’ performance and
perceptions conducted
within the Southeast Asian
context.

Gap of the study

While peer mentoring programs

While research is emerging

While many studies examine

Previous studies have

The primary gap addressed

For the gap of the study,
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for students with LD have been
studied, the majority of the
available literature  focuses
primarily on academic outcomes
or adult mentors. There is limited
research on how peer mentors
support social-emotional
development during educational
transitions.

associated with the outcomes
of peer mentoring programs,
little is known about the
experiences of students with
intellectual disability involved
in peer mentoring  as
described by the students
themselves.

peer support programs in
schools, research
specifically on emotional
peer support for students
with SEND remains limited.
Additionally, there is
insufficient understanding of
the roles of peer supporters

(peer buddies) and the
involvement of schools,
families, and adults in
supporting these

interventions.

explored methods to
enhance social skills in
students with ASD, but these
ideas haven’t been used

much in high schools,
especially for other
developmental disorders
beyond just ASD.

by this study is the lack of
empirical research
examining the effectiveness
and feasibility of transition-

focused peer support
programs for autistic
students.

students often treat these
forms as unrelated leading
to confusion and
underperformance.
However, most studies on
the buddy system focus on
areas like language
learning or support for
students with disabilities.

Significant findings

The findings of the study indicate
that peer mentoring is beneficial
to students’ self-expression,
communication, and
independence. The importance of
shared experiences was
highlighted; the benefits of
mentoring were more evident
when mentors had faced similar
challenges themselves. In
programs with mentors without
LDs, frustration was reported for
both the mentors and mentees.
The outcomes are especially
important during educational
transitions, when students with
LD are at greater risk foracademic
and social challenges.

The findings indicated that
peer support has a positive
impact on both peer supports
(peer buddies) and students
with intellectual disability.

For the IPSE students (the
students with intellectual
disabilities), they described
their experiences with peer
supports in terms of personal
connections and individual
goals for social engagement,
which is further divided into
four types: academic,
emotional, informational,
social networking.

For the peer supports, they
reported new understandings
of intellectual disability and
inclusion, positive
relationships, and personal
growth and development in
preparation for future careers.

The systematic review found
that emotional peer support
interventions generally
produced positive outcomes
for both students with SEND
and their peer supporters
(peer buddies). The studies

reported improvements
such as increased social
interaction, greater social

acceptance, enhanced self-
esteem, and the
development of empathy.
For students with SEND,
findings indicated better
engagement with peers,
improved socialization and
shared play, increased
communicative behaviors,
and reductions in anxiety,
challenging behaviors, and
reliance on adult support.

Peer supporters (peer
buddies) also demonstrated
more  positive  attitudes
toward classmates with
disabilities, stronger

Through a thematic analysis,
the results focused on the
social and academic
changes of both target
students and their peer
buddies. Patterns showed
improved social skills
(initiating conversations,
appropriate behavior, and
self-advocacy) and
academics (independence
without paraeducators,
engagement, and adapted
materials) among target
students. Peer buddies also
benefited, gaining
interpersonal  skills and
better class participation.

This pilot study assessed the
feasibility and acceptability
of the "Peer Buddies - A
Friend (for) Start" program
for 11 autistic students
transitioning to 4th grade in
Polish schools. Paired with
older "buddies," these
students engaged in daily
activities during recess,
leading to medium
improvements in social and
emotional inclusion, as
reported by teachers, and a
decrease in verbal bullying

among students.
Stakeholders reported high
satisfaction with the
program, highlighting

enhanced student safety and
prosocial development for

buddies. However, overall
feasibility was mixed due to
barriers like insufficient

teacher time, lack of funding,
and parental concerns about
autism stigma.

Research revealed an
overallimprovement in test
scores, although a few
students experienced
slight declines. Students
generally perceived the
buddy system positively,
citing peer guidance,
emotional support, and
collaborative learning as
key benefits.
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empathy, improved
communication strategies,
and enhanced self-

confidence. Some studies
additionally noted early signs

of friendship formation,
although the review
emphasized that more

precise and long-term data
are needed to confirm the
durability and broader
impact of these effects.

Conclusion

In  conclusion, the existing
literature suggests that pairing
students with LD with peers with
similar experiences can offer
academic, social, and emotional
benefits. Peer mentoring supports
self-advocacy, emotional well-
being, and career preparedness,
while also supporting mentors’
development. The research
suggests that future studies
should look into identifying the
most effective components of
peer mentoring programs and
consider factors such as culture
and race.

Individuals with intellectual
disabilities experience
stigmatizing interactions

across many aspects of their
lives. As such, the researchers
encourage further discussion
on these students’ voices in
the context of IPSEs.

The research concluded that

emotional peer support
interventions in  schools
generally lead to positive

outcomes for students with
SEND and their peer
supporters. The studies
reported improvements in
social interaction, social
acceptance, self-esteem,
and empathy. Some
evidence of  friendship
development was also
observed, although further
research is needed to
confirm long-term effects.
The authors emphasized the
importance of support from
teachers, schools, and
families, while noting that
these factors remain
underreported and should
be explored in future studies.

The researcher concluded
that the peer-to-peer
program worked well to
boost the social and
academic skills of the target
students during the duration
of the study. However, the
results weren’t fully
supported because of
limited time and resources.
More studies over long
periods could show this
method helps special
education students on a
bigger scale.

The study concludes that the
"Peer Buddies — A Friend (for)

Start" program is a
potentially effective
intervention for improving
social and emotional

inclusion of autistic students
transitioning to 4th grade,
supported by positive
teacher feedback and
decreased bullying. Despite
strong acceptance among
participants, the program's
feasibility is challenged by
implementation barriers
such as limited teacher time,
funding issues, and parental
concerns about autism
stigma. The researchers
emphasize the need to
address these systemic and

social obstacles for
successful adoption and
scaling of peer-mediated

supportin schools.

Definitely, mathematics
has posed many
challenges not only at the
secondary level but across
different stages of learning.
We continue to struggle
with mathematics even up
to now. Converting
between decimals,
fractions, and percentages
is a skill that students often
forget. Within the context
of the buddy system,
students also face
challenges in teaching DFP
conversions to their fellow

ninth-grade  classmates.
Cooperative learning which
emphasizes peer

interaction and student-
centered instruction, can
help students support one
another. Based on the
research | have read, the
buddy system is one of the
promising strategies to
address these difficulties,
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especially those  with
disabilities.
Analysis as a | As a reader, the research made | There is emerging research on | The study shows that | Upon reading the research | The “School Buddy Program” | The article shows the
reader/ researcher | me reflect on how the peer | the outcomes of peer | emotional peer support | study, | saw the importance | pilot study demonstrates | persistent difficulties
mentoring system is not a mere | mentoring programs. | interventions can positively | of having peer buddies for | how social relationships | students face with DFP by
assignment of a “buddy” to a | However, there is much to | influence students with | students with | help autistic students | introducing a buddy
student with a disability. There are | know about how these | SEND by improving social | developmental disabilities, | manage their transition from | system, the study attempts
several factors to consider, and in | programs affect those | interaction, confidence, and | especially in high school. | third to fourth grade. The | to address these

this case, it is the importance of
shared experience between the
mentor and the mentee. Shared
experience allows better
understanding for the mentor in
how to instruct, teach, and
socialize with the mentee. In
existing and future peer mentoring
programs, it is important to
consider the compatibility of the
students to create a positive
learning experience that benefits

both sides. This is especially
important during educational
transitions, because a mentor

with similar experiences can help
them adjust, build confidence,
and develop self-advocacy skills.

involved. We should not only
ask about the impacts of these
programs but also ask about
the experiences of students
with disabilities and their peer
mentors.

Although knowing the effects
of peer mentoring programs
does contribute to this area of
research, knowing the feelings
and experiences of those
involved in these peer buddy
programs can be just as
beneficial.

peer relationships. It also
highlights benefits for peer
supporters, particularly in
developing empathy and
understanding. However, the
limited long-term evidence
and lack of detailed
discussion on adult and
school involvement suggest
that these programs may
require stronger support
systems to ensure lasting
impact. Overall, the findings
indicate that peer support is

promising, but further
research and improved
implementation are
necessary.

This is a big help for students
for their transition in college,
allowing them to effectively
start a conversation, perform
better behavior, and have
independence. It also shed
light to the importance of
having an |IEP to know the
goals we will achieve for the
success of the plan.

The peer buddy system not
only improved the growth of
the target students/students
with developmental
disabilities, but also the peer
buddies. It also somehow
made the work of the
paraeducator easy as the
target students gained
independence with minimal
assistance.

program established
authentic social
connections through its
recess activities, which

paired younger students with
older “buddies” rather than
relying on clinical training

methods. The teachers
reported improvements in
social and emotional

inclusion, but | found it more
humane to see how students
had more confidence in their
progress. The research
shows that outside
assistance creates safe
spaces, but people need
more time to handle their
emotional changes. The
older buddies developed
empathy, which enabled
them to serve as “safe
people” for their mentees.
The study demonstrates that

successful programs face
challenges in maintaining
operations because

teachers experience burnout
and schools lack sufficient
resources.

challenges through peer
support and cooperative

learning. As a reader, |
notice that the study
adapted an actionresearch
approach embedded

within a mixed methods
framework. Action
research was chosen not
only for its practicality but
also for its suitability in
inquiry-based classrooms.
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Theme 3: Importance of Structured Planning

The studies emphasized the importance of proper planning and implementation to ensure the effectiveness of peer support
programs. Van der Meulen et al. (2021) examined how selecting and training peer support in addition to support from schools
and families are important for successful implementation. Similarly, Strnadova et al. (2023) emphasized that successful
transition planning for students with disabilities requires a personalized, student-centered, and collaborative approach
supported by effective communication among teachers, families, and other school stakeholders. Ptatos et al. (2025) discussed
that even though the peer buddy program improves social and emotional inclusion for students with autism, there were
challenges encountered such as limited teacher time, funding, and parental concerns which affected the effectiveness and
feasibility of the program.

Discussions

The themes identified from the six research articles highlight the important role of peer buddy systems in transition education
for learners with disabilities. Peer buddy systems create a platform where fellow students help learners with disabilities adjust
to new school environments and expectations. It helps students build the necessary skills they need socially and academically.
However, Strnadova et al. (2023) emphasized that successful transition support also depends on the strong collaboration
among teachers, families, and school stakeholders, because teachers face challenges due to limited training, support, and
communication during transitions. The study discussed that in order to help students with disabilities successfully adjust to
new educational environments, there is a need for coordination and collaboration in support systems and planning. The first
theme shows that peer mentoring and buddy systems benefit both learners with disabilities and their peer buddies. In the
context of transition education, implementing a peer support system can be an effective strategy to help students with
disabilities adjust to new environments while also promoting inclusion and experiences within and among peers. Wilt and
Morningstar (2020) reported that students with disabilities found peer support helpful in improving their holistic well-being,
while their peer buddies reported personal growth, an improved understanding of intellectual disabilities, and the development
of positive relationships. These further highlight that peer buddy systems foster reciprocal learning, in which both the LWDs and
the peer buddies develop skills that support inclusivity and positive environments for transition education.

Second, the transition education process benefits students with disabilities through peer mentoring offering important
emotional and social support that helps them develop adult skills and their ability to live independently. These programs provide
necessary academic requirements by teaching students essential life skills which include self-advocacy for their needs and the
development of self-esteem that enables them to explore new opportunities and improved communication which allows them
to interact with other people. Williams et al. (2024) demonstrated how peer mentoring helps students develop their self-
expression and independent skills which become important during school transitions because students encounter difficult
experiences. The peer buddy system establishes emotional ties which reduce student anxiety while improving their social skills
and creating an environment that helps students prepare for their future outside educational settings. Accordingly, the research
converges on a key finding: peer support is the foundational bridge for students with disabilities transitioning into adulthood. By
weaving together mutual growth for all participants, the cultivation of essential life skills, and the creation of a supportive social
environment, these programs do more than just tutor; they build resilience. This holistic support system transforms the “real
world” from a source of anxiety into a context of growth ensuring that transition education is not just a curriculum but a
community-driven path to independence. Therefore, the evidence indicated among these three themes suggests that peer
support systems are the cornerstone of a successful transition education program. These programs create an inclusive culture
that extends far beyond academic tutoring. The social and emotional advantages that these provide can lead to developing their
resiliency better and self-advocacy needed for them to navigate the move into adulthood.

Conclusions and Recommendations

The three themes from these studies clearly show that peer buddy programs are key to successful transition education for
students with disabilities. The first theme highlights mutual benefits, where these systems help both students with disabilities
and their buddies grow through inclusion, better connections and tutoring. The second theme focuses on the social and
emotional benefits as students with disabilities build life skills, including self-advocacy, greater confidence, improved
communication, reduced anxiety, and greater social acceptance. The third theme shows how peer support acts as a bridge to
adulthood, building independence and real-world skills to make the shift from school to adult life successfully.

In conclusion, the research articles show that peer buddy and mentoring programs give strong social, emotional, and academic
benefits to learners with disabilities, while also helping the peer buddies grow in empathy, skills, and confidence. These
programs make transitions between grades or school levels easier by building connections, reducing anxiety and bullying,
enhancing communication, and improving independence and self-advocacy. At the same time, the studies point out that good
planning, training, and support from families, teachers, and schools are needed. Overall, peer support systems are an important
part of transition education because they create a more inclusive environment that supports students with or without
disabilities beyond academics.

For the recommendations, schools should design and use structured peer buddy programs for learners with disabilities during
key transition years, such as moving to a new grade level or school, and make sure to train the peers in communication,
inclusion, and basic support skills. So that they know how to accommodate students with disabilities properly. School leaders
should also provide time, budget, and clear roles for teachers to run these programs, and work with families to explain the goals
and address the challenges. Future researchers should conduct long-term studies to determine if the benefits last beyond the
program, while also focusing on other disabilities to understand their unique needs and challenges. They should also conduct
studies to see which parts of peer support are most effective so the teachers will have an idea about their strategies. It is also
important to study the challenges being experienced by peers throughout the program and see how they grow and change
through the program.
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